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ABSTRACT |
This paLer asserts that most of the urban and
suburban schools are racially and ethnically isolated. Consequently,
what are needed are curricula suited to a culturally diverse
population which does not attend culturally and ethnically diverse
schools. 'Thus, one issue requiring examination, it is stated, is the
extent to which curricula are similar or different for culturally
diverse student populations in contrast to culturally homogeneous
groups. A definition of cultural pluralism proposed by the National
Coalition for Cultural Pluralism suggests curricular strands that
deal with (1) ethnic and cultural awareness of one's own identity,
(2) understanding of other cultures, and, (3) awareness of the nature
of racism and sexism as these affect individual and group behavior.
It is a definition which has implications for \both cognitive and
affective development of the individual. While:it is held that
schools must certainly do a far more effective ‘job in the basic
skills areas, an educatior for a culturally pluralistic society must
have a broader focus which deals with affective and cognitive
development, with personal and interpersonal skills, and with an
understanding by the individual of who he is and how he relates to
'others. Changes are considered to be needed in content, strategies,
resources-but most of all in the people whe create the conditions for
curriculum and instruction.: (Author/JdM) ,
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EQUAL OPPORTUNITY REVIEW

. 'ERIC I:Iearlnghouse on Urban Education

Institute for Urban and Minority Education

. o New Curricula _,
for Multi-Ethnic Schools

by A. Harry Passow

Alice Miel has defined curriculum as a éhanging assemblage
of opportunities for educative experience. The elements of
curriculum which must be ordered and reordered into oppor-
tumties for experience are time, space. matertal and human re-
sources. Thus, the process of curnculum development involves
many kinds of decistons: What is to be taught, to whom, when,

-how, under what conditions, by whicm; and how are the

_ results to be evaluated. There are many such curncular design

decisions with respect to the “*formal™ curriculum. And then,
there 15 the **ludden curriculum.”

The hidden curr-~ulum or, as Wiliam Kvaraceus calls it,
“the subliminal curriculum,”
which tells the student how he should behave. It 1s the curnicu-
lum in every school which stems from the particular culture
and subcultures of that setting and 1t 15 a prume determiner of
behavior. Charles Pinderhughes (1967 )discusses the importance
lof the school chimate or environment .

What the pupils are learning from one another 1s probab:
ly just as important as what they are learning from the
teachers. This 1s what 1 refer to as the hidden curniculum.
It involves such things as how to think about themselves,
how to think about other people, and how to get along
with them. It involves such things as values, codes, and
styles of behavior . . . '

The kind of chmate created i the classroont is an important
determmant of what chuldren will learn and how they will
learn. This is as important as the more formal subject matter,
the selection of which we usually give much more attention,

Unity with Diversity
When we speak of “new curricula for multi-ethnic schools,”
there 15 an assumption that our schools are indeed multr-ethnic.
The fact is that most of our urban and suburban schools are
raciafly and ethnically isolated They are not multrethnic or

A. HARRY PASSOW s Jacob ., Schtt Professor of [ ducation. and
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multi-ractal. Consequently, we are asking for curricula suited
to a culturally diverse population which does not attend cul-
turally and ethnically diverse schools. Thus one 1ssue requiring
examination is the extent to which curriculz are similar or dif-
ferent for culturally diverse student populations in contrast to

culturally homogeéneous groups.

The National Coalition for Cultural Pluralism has defined
cultural pluralism as “a state of equal co-existence in a
mutually supportive relationship within the boundaries or
framework of one nation of people of diverse cultures with
sigmficantly different patterns of belief, behavior, color, and
in many cases with different languages. To achieve cultural
pluralism, there must be unity with diversity. Each person
must be aware of and secure in his own identity, and be willing
to extend to others the same respect and rights that he expects
to enjoy himself.”

This definition Suggests curricular strands that deal with
() ethnic and cultural awareness of one’s own identity, (b) un-
derstanding of other cultures, and (c) awareness of the nature
of racism and sexism as these affect individual and group be-
havior., It 1s a definition which has implications for both cogni-
tive and affective development of the individual. While schools
must certainly do a far more effective job-in the basic skills
areas, an education for a cuiturally pluralistic society must
have a broader focus which deals with affective and cogmtive
development, with personal and interpersonal skills, and with
an understanding by the individual of who he is and how he
relates to others.

Curricular Meaningfulness

In Toward Humanistic Education (1970), Gerald Weinstcin
and Mario Fantini argue that most of our contemporary curric-
ulum reform efforts *have done muéh to make the process and
curriculum structure more sigmficant in terms of academic
subjects, but they have not touched the core of the problem:
to make the content more personally meaningful, especially for
the poor, minority-group child.” Specifically, Weinsteir and
Fantint argue that current curnicula lack intrinsic relevance for
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many chudren They ate tour factors contnibuting to this
condition:

1 Fature to match teaching proe ures to children’s
learning stvles.

The use of matenal that 15 outside or poorly related
to the learners knowledge ot s physical realm ot
experience.

tJd

3. The use of teaching materals and methods that g
nore the learner’s feelings.

4. The use of teaching content that ignores the concerns
of the fearners.

Sterhng McMurnin {quoted in Toward Humanistic Education )
describes the cognitive and aftective functions of education as.
being directed toward the knowing apd feeling. The cogmitive
function, he asserts *1s directed to the achievement and com-
mumcation of knowledge  The affective function, on the
other hand, “pertains to the practical hfe  to the emotions,
the passtons, the dispositions, the motives, the moral and
esthetic senvibtlities, the capacity for feehng, concern, attach-
ment or detachment, sympathy, cmpatl/ly. and appreciation.”

Affective Eduation

Curricular relevance, Fantini and Weinstem argue, 1 that

—_which connects the aftective or feching aspect with the cogni-

tive or hnowing aspect. The basis for motwvation for learning 1s
a recognition of the ¢hild’s 1nner concerns and a respect for
him as a person - respect for his needs, wants, concerns, joys,
fears, anxicties, hopes and aspirations. By vahdating the child’s
experience and feelings, the school tells the ciuld that he knows
somethingand that he s worth something, To connect with the
{¢arner. Fantim and Wemstem (1968) urge that curriculum
planners move toward a diversified rather than a uniform cur-
nvutum, an expertental tather than a symbolistic currreulum,
an munedmte rather than a remote curtculum, a participating
rather than an academic curriculum, a reality-oriented rather
than an antiseptic one. and a4 wiy rather than a whar curricu-
lum They propose schools move toward an affective curriculum
ds a4 basts of relating the cognitive and affective

i

Many carriculum efforts are focused on remediation rather
than reconceptualization ot redevelopment. Yet, as Hilda Taba
and Deborah Elkims (1966) put 1it, remedial measures that
stmply repeat what students have already failed are not an
diwer. Q'ualimnvcly different programs are needed The same
general principles of learnmg are applicable for all learners.
Different, emphases, strategies, and uses of resources are neces-
sary but the learnmg principles and processes are basicatly the
same, Remediation measures do.not provide adequate sub-
stitutes for effective developmental teachimg and lesrming,
Taba and Likins suggest continual, comprehiensive diagnosis to
ascertain students’ backgrounds of experience, their fectings
about s“uh(ml and themselves, therr values, their basic unmet
emotional needs which retard and impede learning, the areas of
therr concern, the concepts they bring to school as the basi, for
curricwlum planning.

A balanced program ot instraction, Taba and l;ll{ms propose,
must take mto account four areas of obgectives  knowledge,
thinking, attitudes and skitls These four areas need to be con-

l: ‘l)C«dcrc,d sunultancouwsly, wsmg different strf‘\ncg:cs and ap-

proaches tn each. Knowledge (acquisition of facts) does not
qutomatically produce a way of thinkmg using those facts,
Thinking 1s an active process, while fucts often can be learned
by passive absorption. Attitudes can be best deveioped through
experiences and materials which unpact on individual feelings.
In turn, skills are developed pnimanly through practice, prefer-
ably repeated practice in different contexts

Impact of Literature

Curriculum planners must provid for a wide variety of
teaching-learning strategies and materials. The use of a single
text, for instance, obviously cannot provide for the range and
diversity one finds in any classroom. As Taba and Elkins point
out, hiterature can serve many different purposes. It can be
used for sensitivity training, as a means of extending limited
expertence with human behavior and the problems of human
relations. Referring to the least advantaged, they observe:

Each individual grows up in a cultural shell because his
immediate socializing group . . . 15 culturally unigue and
hemmed in. The avenues to the mainstreams of culture
are usually further closed by segregation of residence
areas, by marginal existence, and by social 1solation.
Experiences in such hemmed-in cultural climates tend fo
cultivate ethnocentricity, i the sense of a tendency to
mterpret all behavior, values, and motivations in terms
of the limstations of these settings, to develop a hnnted
self-concept and either a defeatist or aggressive-hostile
ortentation toward the future,

Literature can provide a means for transmutting values, mores,
and ways of behaving essential to matunty, The emotional and
inteliectual content of literature can have an impact on the
hives of youth As Fred Wilhelms (1961) reminds us

iterature 1s the great repository of msights into the hum-
an heart and mind . .. we can select - and help students
select  so that our hiterature courses go straight to the
heart of children and adolescents, with their fears and
frustrations, their self-doubts, their hopes and their as-
prrations. We can help youngsters to bring therr feclings
about themselves into perspective.

There 1s o wealth of literature which provides relevant content
for ¢hildren and youth at all stages of development and serves
othet purposes than simply enabhing the student to sound out

CALL FOR DOCUMENTS

The ERIC Clearinghouse on Urban Education is con-
stantly seeking reports, surveys, bibliographies, mstruc-
tiona) materials, occasional papers, monographs, speeches,
conference papers and proceedings dealing with urban
and munority education for inclusion in ERIC. Research-
ers, administrators, teachers, and others can assist the
Ciearinghouse by sending two copies of any appropriate
document to ERIC/CUE, Box 40 Teachers College,
Columbia University, New York, New York 10027, The
documents should be clearly printed and accompanmed
by an abstract, if possible.
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words. The problem, as Charles Spiegler (1964) says. 18 “to
give lum a book that tuts tumywhere he hves'™
Racism by Design

Mildred Dickeman (1973) discusses teaching cultural pll_xrul-
ism. She asserts that our schools are racist by design *“Their
racism 1s part of a larger philosophy, an ethnocentrism dedica-
tion to the remodelhing of citizens to conform to a single homo-
geneous acceptable model.” Looking at the historical develop-
ment of education in Amenica, Dickeman conciudes that what
emerged was a njass system of public indoctnnation with two
major functions: (1) to create a docile, controtlable tower
laboring class which adhered sufficiently to the values and
myths of the ruling class so that it was not apt to question its
place in the society, and (2) to select the few who possessed
loyalty and conformity 1 values, attitudes, behavior and ap-
pearance to be chosen as replacements for the ehite. Dickeman
argues that the public education sysiem 15 our major social-
sorting mechamsm and a prime means for assuring social
control.

Dickeman, as do many other social critics, rejects the notion
of America as a “melting pot” because far too many individ-
uals have stuck to the bottom of the pot. A look at the cur-
niculum, she argues, clearly reveals how the schools define and
perpetuate the mythology!

For the luswundrc'd‘ycurs at feast, school texts, in pic-
ture and story, i history and hicrature, have presented
this myth to the young. The actors in these texts have
been and still are almost exclusively members of the
dominant society, Anglo-Saxon, White English.speaking,
depicted with dress, manners, customs and fanuly roles
all deemed acceptably middle class. In those cases where
1t 1s essential to refer to and explain the existence of
ethnic differences, reference is made to the myth of
equal opportumty and the melting pot, or for those at
the bottom, assurance 1s given that the lower orders are
happy in their places, the slave on his plantation, the
worker in the factory, the Indian roving his reservation.,

Such a curr:cutum, Dickeman mantans, intorms every child in
the public school that 1f he 1s to enter the domnant middle
class, he must acquire the characteristics and the behaviors of
that group and, more mmportant, he must abandon his own
heritage  “‘whitever differences he possesses, whatever ethme
wentity . . . has characterized his home and fammly.” The cur-
riculum says to the child that fus own heritage is irrelevant. 1t
teaches “that nothing which he brings to the school, none of
his sociocultural heritage matter *

Dickeman sees most recent curriculum reform presuz.ably
designed to eradicate culfural apd racial bias lacking in under-
standing of the racism which permeates the schools and society
as a whole. There has been httle batw change in the messages
communicated:

Most reforms seem to be modifications of the racial um-
formity of success models presented to the chitd. This
has been done most commonty through reviston of text
matenals, and through ncreased recrustment of mmority

"

variety. Dick and Jane i blackface or brownface retain
alt the usual middle-class social and behavioral traits.
This of course, is not culturdl pturalism at all but 4 re-
rteration of the old Weology that vne can succeed cven
though possessed of deviant biological traits, 1t one
adopts the requisite cutture. None of the problems of cul-
tural diversity, ahenation and ethnocentnism discussed
" above have been recognized here.

Resources To Be Used .

To relate classroom goals to the cultural pluralism of students
and their communities, Dickeman suggests that the teacher
draw on four types of resources: (1) teachers free to select and
develop curricular materials refevant to student needs: (2)
student’s concerns and life styles used in classroom actwvitics
to create “a place where he can learn to express, understand
and evaluate the personal and social facts of his existence:™
{3) members of the local communities (where such communi-
ties are Jharactenized by ethme diversity) since student con-
cerns and experiences force “all students to focus on each
other’s ethnic identities and their consequences:” and (4) teach-
ers who “recognize that their own ethnic heritages are valuable,
that their own family histories are relevant to learning and
teaching.” N

“All of our curricular materials
must be\used to teach about
life in the city.”

-

Even in schools which are not racially and ethnically diverse,
there 1s greater opportunity to achieve these same goals than is
usually recogmzed. This opportumty 1s made possible by the
dversity to be found within a presumably homogencous popu-
lation. Through the exploration of individual differences with-
i groups, students can begin to understand backgrounds and
heritages other than their own.

A 1972 yearbook of the National Council for the Social
Studies, Teachingabout Life i the City, argues that the *social
studies curnculum must focus on and teach about the immedi-
ate reahities and problems facing human beings in the city.
Equally important,, we must do all 1n our ower to intervene
in vital aspects of pur urbdii environment.” Tt is, of course,
not just the social stidies curnculum — but all ot our curricular
matertals which musk be used to teach about hfe in the city.

" In that yearbook} Damel Levine points to four important
contributions mstitutjons can make in the search for identity
by metropehtan residénts: '

(1) to provide every young person with opportunities to
test and define hnn.{elf against difficult challenges in the
physical and social }:nvimmnem; (2) to encourage the
development of shared vatues and sentiments which

1 staff members. Most textual changes of commercial pub- help the young acquire a sense of authentic reahity pre-
T hshers have substituted only hological, not cultural cisely because they are widely shared; (3) to work to-
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ward achreving certain kinds i stabdlity in the physical
environment of a r‘lpldlwch.fngmg urban soctety; and
(4) to offer the young gumdance m explonng and ex
penimenting with a variety of identities.

Levine suggests that the soual studies carriculum be designed

to mmerse students i the study of urhan and metropolitan
affarrs with experiencey “provided m 4 setting which brings
them into close contact with others of Jittening social, racial,
ethnle, and rehgous backgrounds.” He urges that a larger
proportion of the students’ learning expertenices tnvolve first-
hand participation in metropolitan affass with emphasis on
nterdisciplinary approaches to problem solving. To achieve thas
tocus, increased flexibility 1n schedubing is needed, especually 1f

greater opportunities are to be otfered youth for the perform-

ance of socially-important and personalty-meaningful com-
munity work. Levine also urges that students be involved
determmnmg what to learn and how to go about it.

Proposals for Reform

Recent proposals for reform n secondary” education have
advocated increased options for yfmlh through opportunities
for studying and working outside the classroom and school
walls. Several have endorsed the proposal of the National As-
socution of Secondary Schooi Prncipals (1972) committee
for an approach called “Action Learmng.™ Action Learming is
defined as “learning from experience and assoctated study that
can be assessed andraccredited by an educatioral institution, It
may he i paid jobs. 1 non-pad volunteer work, or in personal
performance. . . .7 Surveys of actwities which could be cate.
gorized under the rubric of action learning mdicate that more
and more such learming eapenences are bemng provided in
dgencies, mstitutions. and community settings.

One approach to “new curricula™ focuses on taching a
particular ethme or racial group experience  the Bluck Ex-
perience, the Hispamie Faperience. for examples. Black Studies,
Puerto Rican Studies, and Chicano Studies. have been develop-
! o provide insight into self- and group-identity. Such studies
must melude a careiully planned ki owledge base, Teachers
must know the basic facts, concepts, generalizations, and
theories about ethme mmority groups if they are to design cui-
nculum and instruction about these cultures mtelhigently.
They must be able to recognize and correct the distortions,
stereotypes, neglect and racism found i matenals of instrue-
tion. The knowledge base denves from several sources: ethnic
perspective of a group’s history, analysis of the socil con-
ditions within the ethnre group atselt. exanuation of the
group’s culture. tn addition to a caretully researched know-
tepde base. an ethnic studres program must have an equally
firmly-bused affective component.

James Banks (197 3yhas criticized some of the ¢ clopments
m the Black Studies programs which emerged m response to
demands for Black history and Bliek studies

Publishers, secking quick profits, have responded to the
Black history movement by producing a flood of teat.
hooks. tradebooks, and multmeda “kits,” many of
dubious value. Most of the *mtegrated” materials now
on the market are ittle more than old wine 1in new bot-
tles. and contain white characters pamted brown, and

the success of *““safe” Blacks such as Cnspus Attucks and
Booker T. Waslington. The problems which powerless
ethnic groups experience 1n America are de-emphasized
or ignored, -

Thie reason few progriams are soundly concewved and 1mple-
mented, Banks maintains, ts that the goals,for such programs
are unclear and confused, lacking clear rationales and direction.
Banks' statement of purpuse for black story has meaning for
alt ethnic groups: “The goei of Black history should be to help
students develop the abuity to make reflective decisions so
that they can resolve personal problems and, through social
action, influence public policy and develop a sense of political
efficacy.” Banks' argument is that the acquisition of effective
deciston-making and social-action shills 1s essential to the phy-
sical and psychological iberation of Black Amencans  skills
which ¢#n be employed in solving personal, group, and public
problems. Banks suggests that the development of effective
political activists's the ultimate goat of social studies for Black
students. Certamly this is one dsmengion of new curnicula for
ethnic groups and its attainment involves studying the group’s
experience from both an historical and interdisciphnary per-
spective. :
Bilingual Education

For large numbers of children and youth, English is not
their mother torgue. Alan Exetrod, discus.ang the tragic price
of ignoring minority cultures, observes thac:

The Chicano chnh brings to the school a different culture

and language than that of the Anglo. When he comes to

school he is Ufl{ell/f()Lbidan to peak his native language

and his culturat Tradiions are 1gnored. Often the school

he attends 1s nfenior to the schoot just down the road

attended primartly by Anglos. His academic life is tainted

with the prejudice and indifference of Anglo teachers

who see httle prospect for his academic success. He sees
few Chicano teachers and fewer Chicano administrators,

Thus, 1t is not only the problems of language that many
Spanish-speaking chuldren face but those of emotional and
soctal adjustment that stem from the conflict of cultures in
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such settings. Literature on the Native Amencan  both on
the reservatior ana m tie aty  deserbes simlar problems of
education and mental heatih, .

There has been a sigmticant growth of mterest i bilinguat
education. Frank Cordasco (1973) has pomnted to thé wony of
spending mithions of dolars to teach students a4 toresgi language
while expending little or nothing to develop language compe-
tency which already 15 tound among students as a4 result of
their cultural backgrounds. In fact, Cordasco pomts out, “we
go to all sorts of trouble to eradicate the chid’s Linguage and
substitute the school’s hefore we begn to teach lim. This s
more than a contradiction:at 1s ghsurd!™

Bihingual education, Cordasco cmphasi/c;, involves imstruc-
tion i two languages
serving das the medit of instruction of the curriculum. 1t -
volves development of the student’s fluency and mastery of
Enghish while, at the same time, mereasing us competency i
his mother tongue. .

There are Dther aspects and dimensions of curnicuky, for
multi-ethmc schiools that might be discussed helping students

1o clanfy ther values and those of their cultures, deepemng

the students’ msights mto the existence of a web of cultures tor
which cach mdvidual belongs. Education for cultural plurahism
cannot be discussed without attending to the racism and sex-
ism which permeates all of our mstitutions.

Setting a Tone

As lmpnrt:‘m( as knowledge and concepts are in nurturing
cultural plurahism, attitudes and affective behaviors are equally
significant. Contral to the affective chmate is, of course, the
teacher whos¢ts the tone and communicates by both s verbal
and non-verbgl behavior hus valumg of the child as an individual
who has wotth. Staten Webster (1973) suggests that the most
essential tas w teacher is beheving sincerely that the

the chuld’s mother tongue and Enghish -

-

, child can fearn and communicating this faith m the chuld to

him Webster asserts that the teacher must Know the student
and s culture and have some idea of and teelimgs for what 1t
means to bed member of an ethnie or ractal minonty in Amer-
wa The tetrdher must know about the students’ perceptions of
self, thewr. fears and anvicties, as well as therr strengths and
peronal resources What the teacher must do. Webster con-
cludes, 1s to fove his students  love i Ene Fromm's sense of
five dimensions knowing, understanding, respecting, canng.
and giving. The teacher toves the child when he makes an ef-
fort to know him and his perception of the world. He under-
stands the child av he cvomprehends the feelings, attitudes.
dreams, aspirations and fears even as these differ from his own,
The teacher must respect the child as 4 person even when the
child’s behavior produces feetings of failure in the teacher and
when the childs values and attitudes differ from his. Theé
teacher cares for the child when he 15 concerned about the
chitd’s performance and his self-destructive attitudes and be-
haviors. Finally, Webster says, “the educator must let these
behaviors culminate in the ultimate act i the sequence of
loving, namely that of giving his talents and imself to the
quest that the student wal! siceeed.” '

Changes in Progress
Juck D. Forbes (1971) observes that:

The tide today 1s beginnming to shuf't away from the white-
washmg of cuttural differences which prevailed in earher
years, toward a hew acceptance and appreciation of cul- -
tural diversity i society and in the schools. The change
will most certainly not be a painless one, for 1t requires
the conscious rethinking by Anglo-Americans of their
relationship to other groups with which they share this
contment, a number of them indigenous to it. But the

change is coming., contmued
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Changes are needed in both the formal and iformat curricu-
tum, the planned and the swblinunal Changes are needed 1n
content, strategies, tesources  but most of all in the people
who create the conditions tor curniculum and mstruction. o

*kkkk '

This paper 1s a revised version of ¢ presentation at a fecent workshiop on
“Curriculum tor Fthne Minonties™ sponsored by the General Assistanee
Center at Teachers College, The General Assistance Center is g service
project of the Institute for Urban and Mimonty Lducation,
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A CALL FOR PAPERS
and

THE FIRST ANNUAL CONFERENCE
ON URBAN EDUCATION

“Definition and Reconceptualization”

To Be Held 1n Kansas City Missouri
November 24 through 26, 1975
at

Crown Center Hotel

The first annual Conference on Urban Education is sponsored
by the Midwestern Umwersity Urban -Education Consortium
(MUUEC) and the Institute for Urban and Minority Education
of The Educational Testing Service and Teachers College.
Columbia Unwversity.

The central theme of the national meeting will be that of de- -
fining the parameters of Urban Education and reconceptualiz-
ing a philosophy consistent wath the needs of the last quarter
of this century. !

The Conference will be diﬁdemajor interest areas:

“ 1. History and Contemporary Programs oi: Urban Ed-
ucation,, ‘

\

II. Definition and Reconceptualization of Urban Ed-

ucation.

lll. Population Diversity; Challenges to and Opportunities
for Urban Education.

IV. The Political Economy of Urban Education.

V. Evaluation, Research, and Developmeat in Urban

Education.
The Conference Steering Comimittee is accepting paper ab-
stracts of not more than one hundred and fifty words. Authors
should indicate the title of the interest area in an accompanying
cover letter. Submission should also include- a stamped, self-
addressed envelope.

Mail abstract by September 1. 1975 to:

‘ Dr. Eugene H. Freund
MUUEC
University of Nebraska at Omaha
Omaha, Nebraska 68101

Copies of selected papers will be due by October 15, 1975.

The FRIC CLEARINGHOUSE ON URBAN EDUCATION s part of the
INSTITUTE FOR URBAN AND MINORITY EDUCATION (1UME), an
agency for human resource development and school organization
improvement in the nation's cities. Founded in 1973, the Institute is
jomtly sponsored by the Fducational Festing Service, Princeton, New

: , Jersey. and Teachers College; Columbia Universsty, New York, New

York. N
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